
Year 9 Learning for Life

RE
Year 9

About the unit

In this unit pupils find out about the positive influences on their life including role models, quotations and stories. They use a range of written and visual sources to select, record, evaluate and reflect upon the influences and experiences of their own lives. They reflect on questions of human existence and purpose, and consider their own beliefs, values and morals in the light of their learning about the person, stories and sayings.

This unit is expected to take approximately 7 hours.

Where the unit fits in

This unit builds on work that the pupils have done on emotional literacy (self-image), media and law. It links with unit 9A ‘Where are we going?’ in that it gives them the chance to predict their own journey  in response to studying key figures, sayings and stories in their life and answer to that question as well as raising other ultimate questions.  

The unit prepares pupils for evaluative work in GCSE RE/RS.


Expectations

At the end of this unit

most pupils will: research the key figure, stories and sayings and explain the positive impact these things have upon their own and other peoples’ lives. It gives them the chance to reflect on questions about the meaning and purpose of human existence, formulating their own response to such questions

some pupils will not have made so much progress and will: know when the figure lived, and describe some of the key events from the figure’s life; copy out their favourite sayings from a list; retell a story and make a few observations about their own and other people’s lives. 

some pupils will have progressed further and will: know in the life story of their inspirational figure, understand the importance of key events in their historical and cultural setting; explain how beliefs, teachings, practices and lifestyles of the community relate to key teachings; evaluate their answers to questions of meaning and purpose using appropriate evidence and examples; reflect on questions about meaning and purpose of human existence, formulating their own informed response to such questions

Prior learning

It is helpful if pupils have:

•
learnt to use technical terminology within the study of people, events, quotations and story.

•
learnt to analyse different key beliefs and practices

•
learnt to use artefacts and pictures as sources

•
had an opportunity to develop skills of interpretation and reflection

Language for learning

Through the activities in this unit pupils will be able to understand, use and spell correctly words relating to the study of:

•
the life of the figure, events, quotations and stories

Speaking and listening – through the activities pupils could:

•
ask questions to gain clarification and further information, eg why, how, what, when

Reading – through the activities pupils could:

•
find information using contents, index, glossary, key words, hotlinks, etc

Writing – through the activities pupils could:

•
introduce, develop and conclude pieces of writing appropriately

Resources

As well as a range of textbooks and published resources, this unit will be enhanced by the use of 

•
a large map to show where the figure was born or grew up

•   Learning for Life notebook and Templates

•
artifacts, photos

•
a range of reference books on the people and stories

•
websites, eg  www.learningforlife.org.uk  and in other sites follow the links to heroes

Out-of-school learning

Pupils could:

•
do wider reading around the life of their inspirational figure

•

visit websites of inspirational people and stories. Talk with classmates about what they have discovered


Future learning

Pupils could go on to:

•
study the life and events of the figure in greater detail

•

understand more of the culture from which the inspirational figure emerged

•
compare and contrast the lives of a number of inspirational figures, in order to discover any common factors or distinctions between them
• to critically evaluate whether their motivations were entirely selfless

	How do you feel about the image of youths today and what is important to you ?


	•
Children should learn:

    about stereotypes of young people and the influence of media coverage over public perception.
• To help pupils create a positive self-image. 


	•
STARTER Write a short statement about what it means to be young in 21st century Britain (Personal Reflection part of notebook) 

• Watch a clip of youths engaging in bad behaviour or go through bad press articles, UNICEF reports on youth unhappiness 

•
Does this image of youth match your statement? How do you feel about the youth reports? What can you do to redress the balance? Explain the importance of the project.

 • Get the students in single sex groups and give them a post it to write one good thing about their fellow group members and pass it on to them. How do you feel as a person? How do you feel as a group?

• In same groups ask them to draw an outline of a youth and draw or write down what is important to the youth today. Ask spokesperson to feedback

• PLENARY If you were to pick an ambassador for the youth who would you choose and why?
	•


analyse critically how the youth are portrayed and explain what is important to them today
	•
To make links and comparisons with other parts of their project
•
Consideration of the question, if done in small groups, could be supported by differentiated prompt sheets or response frameworks.

• Examine your Local Community Safety Plan for issues relating to youth groups, and to find out about potential local community projects. 

•  Link with thinking skills: creative thinking. 

• This section could be linked with unit 9 'The signficance of the media in society'.

	What qualities are admired and how to relate them to my own life?

	•
To introduce the main purpose of the project and how to complete it.
•
to prioritise the most important qualities necessary for personal development, successful living, turning things around and personal relationships.

	•
STARTER Put pictures of famous people around the classroom and ask them to go around and write down who they think the person is and why they are famous.

•  Investigate through a range of quotations why this person is still remembered today. Ask the pupils to list, based on the quotations, the qualities the person had that made their life story endure.

 • Introduce the template and the objective is to show society that the demonized vision of the youth is unfair. It is a chance to show that they admire and aspire to traditional values. Show them samples.
 • If possible students are to go into the I.T. rooms, library or 6th form study room and work on the personal development, successful living, turning things around, personal relationships part of the project (in notebook or on online notebook)/alternatively get them to plan out in lesson.

• PLENARY The next part of your project is the inspirational figure Who are you going to choose and why. Draw out the suitability of their figure and how they must justify it e.g. Paris Hilton is inappropriate but  Jordan on reflection could be allowed from Topless model to businesswoman, charity raiser.
	•
understand the purpose of the project.
• complete the Picking subjects part of the project.

• use the website www.learningforlife.org.uk  and in other sites follow the links to heroes
 
	•
Pupils will need help in order to think about the nature of change and how this affected the world through the inspirational figure.

• The person can be from their own family, friends, contacts

	To explain how a person inspires me.

	•
To select an inspirational character, describe their key qualities and explain their main achievements and contributions.
	•
STARTER

    “Who shall I be like?” sheet

    Choose one of the figures. Look at something from pupils’ own experience that relates to the life of the inspirational figure, so they can understand motivation, eg an important moment in my life. (Ask them to write in personal reflection part of notebook)

•
Research the story of the inspirational figure from a number of sources, carefully noting down the reasons why this person is important. You could introduce some important parts of the curriculum in a subtle way – “Only Gay in the valleys” DVD/ “Alan Turing” LGBT History.pdf. Paralympic athletes alongside the more obvious examples.
Plenary 
•
If you could have a one to one (BT advert) with your inspirational figure what would you ask and why.


	•
explain the reasons why this person is important to their own life or to the community or to the world
• complete the Inspirational Figures part of the project.


	•
ICT: there is potential for pupils to use a database on which key figures could be set up, with each pupil producing an entry on a key figure. This database could then be used by other pupils to look up information on different figures.

•
If it is not possible to work with a believer, ‘hot-seating’ could be used to explore the questions prepared.

•
Language for learning: pupils will have an opportunity to ask questions to gain clarification and further information. Pupils will need reminding of note-making skills or will need to be given a prompt sheet for the interview.

	What affect do sayings have on my own life?

	•
To evaluate the importance that people’s sayings, speeches and words have on our own lives.
	•
STARTER

    Pupils mindmap their favourite and useful sayings from their family, the media etc e.g. If you don’t plan you plan to fail, better to be late than dead on time 

•
Either give them some inspirational famous sayings and ask them to identify who said them./Read from the little book of calm etc. 

•
What impact do words have on our lives? Think about how damaging words can be but also think about how inspirational they can be.

• Could show “I have a dream” video where it is analysed by experts. You could show some speeches from your favourite films e.g. Gladiator, Lord of the Rings 

• Are there any song lyrics that have that quality e.g. “Stronger” Kanye West



	•

to recognize motivational and useful sayings and explain how you apply them to your own life.

• complete the Favourite Quotations subjects part of the project.


	•
Language for learning: some pupils will need help in locating information in different kinds of text, and prompting to use contents pages, indexes, glossaries, and key words.


	To explain how a story inspires me.

	•
Pupils summarise one of their favourite stories and explain what impact it has had on their lives.  
	•
STARTER

Mindmap your favourite books/ stories

What have you learnt from them?

Who is your favourite character and why?

    Does your favourite story have to come from a book? (encourage them to research stories from films inspired by true life events Pursuit of Happiness, Cool Runnings, United 93, Schindler’s List, Touching the Void, Great Escape)

Alternatively

Read “Chicken soup for the soul” stories

•
Research the story, carefully noting down the reasons why this story is important.
	• complete the Favourite Stories part of the project.

• to apply the positive messages of the stories to their own lives and to share with others.


	•
ICT: there is potential for pupils to use a database on which key figures could be set up, with each pupil producing an entry on a key figure. This database could then be used by other pupils to look up information on different figures.

•
If it is not possible to work with a believer, ‘hot-seating’ could be used to explore the questions prepared.

•
Language for learning: pupils will have an opportunity to ask questions to gain clarification and further information. Pupils will need reminding of note-making skills or will need to be given a prompt sheet for the interview.

	A reflection upon their own life

	•

to reflect on their own view of what beliefs are important in life
	•
STARTER Mindmap Life is like 

•
Begin by discussing pupils’ views about what beliefs are important in their lives. Ask them to categorise the beliefs of the class into religious, social, moral, political 

•
To write an evaluation of their project.

PLENARY

Ask pupils to think about and discuss questions such as What is life all about? 

EXTENSION

Discuss ways to influence popular opinion and counter stereotypes, eg write

letters to the media, such as editors of national/local papers, or TV programmes.


	•
reflect on the main beliefs and influences which are important in their lives.


	•
Language for learning: the skeleton plan should emphasise the use of paragraphs in a sequence with an effective introduction and a strong conclusion. The skeleton plan can also be supported by a prompt sheet that reminds pupils of useful link words of time, eg then, later, meanwhile, and cause, eg so, because, since.
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